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This document includes the left-hand column (‘What All Students Should Know”) and
the center column (‘What All Students Should Be Able To Do”) from Missouri s Framework for
Curriculum Development in Communication Arts K-12. Next to these two columns has been
added a column which includes assessment notes for those grade levels which will be tested in
the Missouri Assessment Program (MAP), The annotations found in this column are intended to
provide information for administra{ors,  curriculum directors, and teachers concerning what is or
is not “fair game” for the new statewide performance assessment in communication arts.

Teacher work groups met in late 1996 and early 1997 to decide which of the seventy-
three Show-Me Standards should be assessed by the communication arts portion of the MAP.
These teacher groups identified the following list of standards:

Communication Arts Knowledge Standards: 1,2,3,  and 4.
Performance Standards, Goal One: 1.1, 1.5, 1.6, 1.7, and 1.8.
Perfoormance  Standards, Goal Two: 2.L2.2,  and 2.4.
Performance Standards, Goal Three: 3.1, 3.4,3.5,  3.6, 3.7, and 3.8.
Performance Standards, Goal Four: 4.1.

Another group of teachers then went through the communication arts cuniculum  framework and,
using the list of standards above as a guide, noted which benchmark statements were fair game
for a statewide paper and pencil test.

This teacher group faced an additional problem: the benchmark statements in the
curriculum frameworks are at the fourth, eighth, and twelfth grade levels, while the
communication arts portion of the new performance test will be given at grades three, seven, and
eleven. Therefore, the group also identified those skills which were only introduced at the
benchmark grade levels, since, for example, it would not be fair on a seventh grade test to assess
a skill that is not introduced until grade eight.

At the top of the assessment notes column, the grade level of the test in question is
identified (third, seventh, or eleventh). Below this heading, the knowledge benchmark statement
from the left-hand column is repeated. In some cases, this benchmark statement has been
qualified because only part of the benchmark is assessable on a statewide test. Any
modifications made to the original statement are explained in parentheses. Below the knowledge
benchmark statement, information is given on each of the performance benchmarks found in the
middle column. If the letter is followed by the words “Grade 3 (or 7, or 10) state assessment,”
this benchmark is considered fair game for the assessment at that level. If the benchmark can not
be assessed on the statewide test, it is marked “Local assessment.” Ifpart  of the benchmark is
assessable on the state test, the benchmark is modified to reflect the portion of the benchmark
that is assessable. The modifications to these benchmarks are explained in parentheses. Finally,
if the benchmark is assessable on the statewide test, but is not “‘fair game” for assessment until
the next higher testing level, the annotation will say, ‘Beyond 3& (or 7*) grade state assessment.”

Please note that not all of the skills identified here as “fair game” for a state test will
show up on the test in any given year.
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IV. Make Decisions a Act as Responsible Members of Society @

K-l 2 Content Overview

The communication arts provide students with opportunities to practice and observe decision making in many different contexts. Talking, read-
ing, writing, listening, viewing, and representing ideas and information visually through charts, graphs, diagrams, etc., enable students to process
information and reflect on complex issues as they work individually and together to make difficult decisions.

In today‘s world, where cooperation in both the school and the workplace is so import‘ant,  students must learn how to work collaboratively to
make decisions. They need to be able to develop and follow group rules and procedures, fill needed roles within the group, listen to and critically
evaluate the thinking of others, and offer their ideas in tactful and respectful ways. In addition, students need to learn how to recognize the techniques
used to influence the decision making of others (such as rhetoric, advertising, and propaganda); how to evaluate the consequences of others’ decisions,
including those of literary characters; and how to apply all of this knowledge to make decisions.

Both in school and in the workplace, students need to learn to make responsible decisions. By practicing academic honesty (for example, using
proper citation of sources to avoid plagiarism; and not copying videos, accessing computer files, or duplicating copyrighted material without permis-
sion) students can develop the sense of integrity that is expected in academic and workplace settings.




















